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National Moderator's Report
General Guidance for Assessors of Achievement anchitl Standards

The purpose of external moderation is to provideiemce that assessor judgments are at
the national standard and are made on the basisseEsment materials that are fair and
valid.
All assessment materials are expected to:
* give the learner the opportunity to meet the rezquents of the standard
* have an assessment schedule that gives evideapp@priate learner responses

and clear judgments at all levels.

The Ministry of Education contracted subject expéotwrite assessment resources for
achievement standards. These are not pre-moderHbedintention is that they are
modified to suit teaching programmes and learnedseThey do not provide “rules”
but suggest different ways of assessing to themally registered standard.

General Overall Comments

As well as referring to the points in this repdrsbat internal assessment in
geography, reference should also be made to @atidin of Internally Assessed
Standards in Geography which can be found on th@Al&ebsite subject-specific
resources Geography page.

There are three features of successful assessuoierities:

1. The tasks are presented in clear and unambigungsdge and reflect
requirements of the achievement criteria and exgdtag notes of the
standard.

2. The marking schedules contain evidence and exeraptawers that are
helpful for informing the marking process.

3. Student work is marked in an accurate and consistay that reflects the
detailed requirements of the standard, and judgeguality/level of the
answer presented correctly.

Candidates have more opportunity of showing undedihg and answering
successfully when tasks are presented in cleaplsilanguage that reflect the
requirements of the standard. A full range of ansywieom the simple to the complex
and sophisticated, are possible when task instmgtre clear and easy to follow.
Lengthy and complex task instructions often presantlidates with challenges that
are beyond them. Such instructions can make awitgatot fit for the purpose for
which it was intended.

Some TKI assessment activities could be a usefieiterece in providing examples of
marking schedules that contain evidence and exeraptavers sufficient in detail for
helping inform the marking process, and enabliggments of the quality of
candidate answers to be made in as an objectiveas/ggssible.

Assessment activities that work best for candidateones that reflect class teaching
and learning programmes. There is scope for theldpment of distinctive school
based teaching and learning programmes relatezb&arch, contemporary issues and
global studies. Original internal assessment d&s/ivhich mirror and complement
these programmes are ones that result in the mosg¢ssful, as well as interesting,
assessments seen in moderation.
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There are aspects of assessments worthy of contharapply across all levels of
the geography standards:

1. When tasks are well set (they match requirementiseo$tandard and are easy
to follow) teachers usually judge the quality ohdalate answers correctly —
judgements at the national standard are made. \fiee@ are disagreements
in this situation, it is as likely the moderatoilwdietermine a higher grade as
they will determine a lower grade to students. Matle's / teacher grade
award disagreement occurs most frequently whers tagke been set that do
not allow students to meet requirements of the @&atrinent Criterion of the
standard. In this situation the teacher may hawar@ded Achieved or better to
all candidates based on the tasks set and the imgiethedule. The
moderator however when judging answers againsineqgants of the
standard, may disagree with all the judgementsresults submitted by the
teacher. This can result in a 0/8 being recordetefacher judgements of
student performance.

2. Setting ‘single’ tasks relating to each of the Assl@ment Criterion that
provide the opportunity of meeting Achieved, Mewid Excellence standard,
gives students the best chance of achieving weleM/a task is set for
Achieved, with further discrete tasks set for M &dtudents often fail to
tackle the higher order tasks and hence are not &tempting answering at
Merit and Excellence standard.

3. Presenting tasks at level 1 that promote good siabgtudents in the way they
respond can help generate success when tacklinigusstandards at higher
level. For example using geographic terminology @adgraphic ideas in
answers can be established at level 1 (and heheigaining of merit and
excellence), and these understandings can be nsedeaeloped further when
answering at levels 2 and 3. Comment 5 below st this approach in
relation to spatial patterns.

4. In research, contemporary issue and global studers are no prescribed
topics or contexts listed in the geography syllatmugeography standards.
Standards vary in the way they address the geogapdie/geographic nature
of contexts in their explanatory notes. Carefulteghselection is essential to
ensure there is a clear geography focus. A spalete/location/distribution)
component ensures the context is geographic. Nobatexts that have
effects on people and/or the environment are auioatly geographic (eg.
terrorism, child labour, the Olympic Games, lakdyimn, wind power), it is
the spatial dimension and spatial angle that miaégmtso. Moderators want to
encourage research and studies that give teaahneistedents scope and
choice. ‘Pure physical geography’ and ‘pure humeoggaphy’ studies are
both acceptable from the moderation angle provitley are geographic
studies. This is where the spatial component dastrequirement’ comes into
play in determining whether a context for reseaacbontemporary issue or a
global topic is geographic.

5. Pattern analysis and pattern description (spasiitéms) form part of many
internal assessments. Students who can recogrdsgesnribe patterns using
terms like even/uneven, concentrated/disperseeiiljmucleated and
peripheral are using the language of geographyaamdt an advantage when
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answering. The TKI exemplar Geo/1/7-E3 Global Egurtkes and Plate
Tectonics has a useful set of simple pattern dragran page 8 in its resource
section. These could be applied to other topickeRadescription and pattern
language are also covered in ‘Social Science SKtidla Bond (NewHouse
publishers) page 17, and ‘My Skills Book The So&tldies geography Tool
Kit' Ruth Naumann (NewHouse publishers) page 62.

. Students have difficulty showing understanding raicesses. The global topic
standards have specific process requirements #vatto be met within them.
Reference to processes may feature in other irtgassessed standards and
they also form part of teaching and learning relateexternally assessed
parts of the geography syllabus. The geographwplsydl (pages 22-23) defines
processes as ‘sequences of related actions whidifynar maintain the
environment’. The syllabus goes on to state thatgsses vary in time and
space and in magnitude and frequency. In relatdhe global topic
standards, candidates need to be prepared fordimgwanswers which
describe at level 1, and describe and explainvatde2 and 3, how one or
more processes (related to the selected globay)styerate. Understanding of
the way the process operates, or processes opasaesequence with
outcomes must be shown by students. A flow diagsaome way of providing
this sequence focus. Reference to one processail @ather than several
covered briefly), would also help ensure candidasese the opportunity of
showing how that process operates (the sequenmejdihg candidates with
specific and clear processes to select from andhuseswers would also help
them — processes like migration, industrialisatimbanisation, globalisation
and deforestation are appropriate examples toQiber ‘processes’, for
example global warming, development and technotdmnge, need careful
treatment to ensure that a sequence can be ekt@biigthin the answer, and
that they are not just used and treated as faatoopposed to processes.

. Interaction is another area where students showmwesses in the way they
answer. Interaction involves things (elements)diifg each other (syllabus
page 23). It is the two way idea — how A influenBeand how B influences A
— for which students need to show an understandhitgraction frequently
comes up in natural environment / natural procestiess, and where
candidates choose to use ‘interaction’ as a gebgragiea within an answer
related to the research standard. Not all compsre#frdn environment or all
processes operating do interact. Careful sele¢tind prior teaching and
learning) on the part of students is requiredéfytare writing about
interaction in answers.

. When assessing standards other than the Geogmebé&arch achievement
standards and the Geographic Inquiry unit standarésentation and use of
conventions in visual presentations (maps, gragteiches, diagrams etc)
should not be used to judge the level of achievémeto distinguish between
N, A, M or E standard of work.

. Combining the assessment of two standards thrdwgbrie activity or within
one context occurs almost exclusively at level @ asually involves the
research standard being combined with assessmanbtier standard.
Combining assessment in this way is acceptabldipegaroviding all of the
Achievement Criterion of both standards are adékby students in the work
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they present. Two points are worth making from studvork sighted when
moderating:
I. students have greater success when they preseknagsuciated
with each standard separately rather than in on#oeed package
il. combining assessment of standard 90703 with argr standard
needs very careful context selection and task jophgrfior it to be
successful. The combining of the assessment détle 3 research
and contemporary issues standards (90705 and 98&66)s to be
a combination that works.

10.The current registered version of the level 1 shatslis version 3. This latest
version has ‘Description’ as the focus in eachdaat. For excellence
‘comprehensively examine’ is referred to in the selement Criteria. The
Explanatory Notes of the standard state that ‘cetmgmsively examine’
relates to the application of skills, geographieasl and supporting evidence.
‘Explanation’ is not a requirement in the curreatsions of the level 1
standards. Tasks set that assess level 1 shoutdquote students to explain.
To ask for explanation is to ask for more of studehan is required by the
standard. To allow for answers of excellence stahttabe presented,
students should be instructed when answering to:

I. include reference to relevant geographic ideas éaredevant
named idea could be provided for students to ireclUdhe 2008
geography external exam papers provide an exanhpheso
approach)

. make use and show the use of geographic skills \hewering

ii. incorporate supporting evidence (eg. specific eXxampacts, place
names and case studies) in answers.

Use of any one of these three approaches when angweould be deemed
sufficient for excellence to be gained. To be faicandidates ‘explanation’
would be accepted as ‘supporting evidence’ — ithdidne unfair on candidates
if they were penalised for doing more than was iregiuby the standard.

Specific Standards

Geographic Research: level 1 90206, level 2 90335, level 3 90705

Much candidate work in relation to these stand&rdsteresting to moderate and some high
quality research is being undertaken. At level ktmesearch is based on and around the TKI
exemplars: where students live and how they trevethool, traffic survey work, and farm
based research. At levels 2 and 3 a wider rangsooé original research is carried out. At
levels 2 and 3 research themes are often selextahiplement studies being undertaken in
relation to topics that are externally assessedekample, urban research at level 2 and natural
environment based research at level 3. Having relselat is field work based either locally or
further afield is ideal. This not only meets thquiement of the standard for having primary
data gathered and used, but also encourages gogdhglic practice and engages the students
in carrying out enjoyable geography.

Research that focuses on topics and themes thahealthe geographic understanding of
students, and/or contexts that show how geograghyoe of value in helping provide
understanding and resolution of real world issues@ncerns often engage student interest.
« At all three levels, having a research purposeareseaim clearly stated, with a question(s)
to be answered or a hypothesis to test, presentbd atart of the research (as part of the
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title, on the cover page or in the introductiorseep 1) is a hallmark of successful research.
Research that is able to gain more than achievexsearch that has a clear focus. Where
aims are clearly stated at the outset, succesdiyignlbows in later answers.

» Students should be encouraged to include mapsrasfiiheir research presentation, as this
gives emphasis to the geographic nature of tharelseThe inclusion of a map helps fulfil
the requirement for a spatial component to thearebeand is therefore highly desirable as
part of the presentation.

» |tis desirable that students present their rebe@naps, graphs, diagrams, photos etc.)
neatly, imaginatively and follow conventions asytlage more likely to be successful. Use
of electronically created maps, graphs and othsrals are ideal but geographic
presentation conventions still need to be followed.

e Having conclusions that relate findings back tosteged aim(s) of the research is also a
feature of the best work presented. These coneiasarm the end point of meeting
requirements of the first bullet point of the Ackeenent Criteria to ‘carry out and present
geographic research’.

» Geographic Ideas (the second bullet point of theid@ment Criteria) need to have more
prominence attached to them when research is pgegsdBeing able to choose and relate
appropriate ideas to the research is often thetthat distinguishes the top students from
the others. Excellence requires the applicationdasclssion of ideas in relation to the
research topic and the research findings (referentgo ideas in detail is sufficient). To be
successful here students need to have a good temgdirgy of geographic ideas and the
meaning of them. Providing candidates with a [fatieas and their meanings is helpful
(see TKI Geol/5-K6 Back to School page 7, and TKb3/5-C1 Geographic Research
Generic page 8). Merit and Excellence work is fiegly distinguished from Achieved by
the way geographic ideas are incorporated intavitr&k. The best students show
understanding of ideas they select and relategio tesearch. Considering what ideas might
be appropriate to use in relation to the actuaassh being undertaken at the planning
stage, is a way of keeping a focus on ideas ae@arch proceeds. Location, patterns,
change and culture/perception are ideas studentiehthe best.

« In the evaluation of the research process, thedtedents refer to specific examples and
detail from the research they have carried outy®Hmuld make the answer one that is
clearly linked to ‘their research’. For example coanting that some members of a group
did not turn up on time and this made the resuitgliable might be true, but commenting
that the ‘sheer number and speed of vehicles gassiraffic count point made an accurate
count difficult’ is more valuable as an evaluation.

» At level 3 for Excellence, there is a need for stug to consider alternative methods and
approaches to their research. As past national ratmtaeports have stated, this does not
mean doing more or improving what has already loeer. It requires consideration of
alternative approaches. Survey work, with studergasuring and counting what is there
and what is seen, is a common research approadhrutiee field. Other approaches need
to be considered; setting up and carrying out greement, observation, photographing,
interviewing people for their stories or recollectj sourcing old maps and documents — are
examples. The context will help determine otheraaphes that could have been used. To
do this successfully requires prior teaching amadreg about alternative approaches and
methodologies to have taken place. If the rese@amic seems to have no alternative
approaches, the topic is not appropriate to useaatfierent one should be selected.

Contemporary Issue: level 1 90207, level 2 90336, level 3 90706

In the assessment of these standards a wide raimggies are selected as the context for the
assessment. These range from the local (eg. locatia wind farm) to the national (eg.
migrants coming to NZ) to the international (egdr feade issues). All of these ‘scales’ are
valid. Although the standard states that a simdle&gsue may be used, use of a real world
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example is desirable and engages candidates nautiyreand also allows them to see the
value of geography in helping provide understanding resolution of real world issues.

An issue is something that involves debate or atpiidispute. It can involve a problem that
needs to be tackled or a question that awaits igidacThe standard sets the parameters that
their need to be a range of viewpoints that ré@the issue (three or four viewpoints work
best) and that there are different courses of mgiassible for resolving or addressing the issue
chosen (three courses of action for consideratmmhexaluation are ideal).

The standard requires that the issue (to be gebigidpas effects on both people and the
environment (Achievement Criterion bullet point Ejfects on the natural environment are
preferable but cultural/human environment effectsaso acceptable. This means that an
issue like a river dam proposal is ideal. It wilVolve impacts on both the natural
environment and on people. Such an example alswsfor positive and beneficial effects
to be considered as well as problem outcomes agatine effects. A human focussed issue
is also acceptable. For example ‘child labour mssaue has obvious people impacts, but
also impacts on the wider community and societg (thman environment) and this would
make it an acceptable as an issue for assessmgtémdard. It is good practice to
incorporate some spatial component into the task®sensure the issue is approached
from a geography angle and ‘made geographic’.

The level 3 standard 90706, unlike the standartivats 1 and 2 has the location (spatial)
dimension as a specific requirement. In asseshmgtel 3 standard this location (plus
people and environment) aspects of the issue eleel addressed in the tasks set. To meet
level 3 ‘analysis’ requirements for Achievementt@ion bullet point 1, the location task
needs to have some substance to it — descriptitredbcation of the issue + some
recognition of the significance or importance o thcation to the issue. Unless students do
provide some analysis of the location of the issben answering in relation to the level 3
issue standard, they are not able to gain the atdn@lasks set without such a location
component to them are invalid for assessing 90706.

Achievement Criterion bullet point 2 relates towpmints about the issue. At levels 2 and 3
an explanation of viewpoints is required. In thtsation it is appropriate to provide
students with a statement describing the viewpahisdividuals or groups (for example :
an outline of what views are held or a completexwioints continuum can be provided). It
is the ability of the student to explain the viewys that is being assessed. Often the more
successful students make reference to perspeativksir explanations, and thereby
provide the ‘comprehensive explanation’ requiredEgcellence.

To meet requirements of Achievement Criterion dl@nt 3, evaluation of courses of
action is required. The Explanatory Notes of tlamgdard refer to this evaluation requiring
that strengths and weaknesses (both plural) adifferent courses of action are considered.
To encourage depth of answer rather than just baefment, one strength and one
weakness covered in depth for each course of aigtiacceptable for A, M and E.

To meet requirements of achievement criterion bpiéent 3, students need to recommend
and justify a course of action. Students are esirggly carrying out this justification by
referring to the alternative courses of action, aethhing them up one against the other in
the justification they give. This is good practtogollow.

Global Topics: level 190208, level 2 90337, level 3 90707

Successful assessment of these standards andtstudeess in answering depends more than
in other standards on the nature and detail ochisessment activity. The global topic selected
and the way the tasks are presented impact greattandidate success. If the global topic
does not allow for ready coverage of all partsawteof the Achievement Criterion, the topic
itself may need to reviewed and modified to malsaitable. The use of sporting events like
the Olympic Games may be chosen to engage stutten¢st. Global patterns of where the
modern Games have been held can be readily ded@itteanalysed. The significance of the
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Games for people lends itself for examination Hedent scales and through the eyes of
different people. Processes that relate to the Gafoeexample host city selection, are not so
easy to deal with. Providing candidates with adigprocesses to choose from and then
examine in terms of their influence on host citiesgon can be difficult. Influencing factors

are easy to deal with but these cannot be sulestifotr processes. If the global topic selected

does not have obvious process involvement and gsamennection then another topic may be a

better one to use.

» Having two separate achievement criterion for pagt@nd process(es) in the level 1
standard seems to work better than the combinafitime two in the level 2 and 3
standards. At level 1, candidates can usually iffeahd describe a global pattern with
ease. To ensure process(es) are covered as rehuitied standard, having a two-part task
I. describing how a process(es) works (coveringsmpience idea) and ii. commenting on
how this process(es) causes the global patteam &pproach that helps the student answer
successfully.

* Problems are often encountered in student ansvii¢he ¢evel 2 and 3 global studies
standards. In these two standards pattern(s) awegs(es) are both referred to in the first
Achievement Criterion of the standard. Candidatenems often focus much more on one
of these two aspects than the other, resultingigwars that are mostly about patterns or
mostly about processes. Setting separate tasks phiberns and processes when assessing
the level 1 standard, would be one way of enswstodents did deal with both patterns and
processes sufficiently to meet requirements okthadard. This ‘even coverage’ is
especially important for gaining merit and excetien

* In all global studies standards showing ‘significaror people’ of the topic selected is
required by the final achievement criterion. Thelaratory notes do not expand on the
meaning of ‘significance for people’. Taking thisrhean ‘how/why the global topic is
important for people to know about’ and/or ‘how pkoare affected by the topic’ are ways
of explaining to students what kind of answer thegd to give about significance. It is not
appropriate to ask a question about ‘significaniat requires candidates to provide more
information and more detail of the topic itself.iDg this tends to result in repetition of
information used in the answers about patternspaocesses.

* The global scale nature of the topic needs to tabkshed in answers related to each of the
achievement criterion of this standard. This gl&zalle coverage can be taken to mean the
use of examples/case studies/place referencesdifterent continents and/or different
hemispheres in answers. Answers that apply adnesahole globe are particularly
appropriate. For example, the global topic of ‘fallhamount variation’ works well.

The Contribution of Geography to Planning and Decision Making: level 3 90703

This standard has features that make it distindtm@a other geography standards. Careful task
setting is required to provide students with thparfunity of meeting all requirements of this
standard. Students need to be clear that thisatdmequires them to explain the process of
planning and decision-making, not explain a gedgajssue.

Providing information about a P and DM issue/exaipt students to work with is one way of
approaching the assessment of this standard. ydeaNever students would follow an

example from their local area for which the prodess just been completed, or that is currently
underway through the local council/planning grougnd DM process.

* Achievement Criterion bullet point 1: The focuisthe process involved in Planning and
Decision Making, more than on the issue/proposadldgpment involved. There need to be
tasks set that require students to focus on that'héppened’ / 'how' + 'why' parts of the
process, more than to give information about teeefproposal/development itself. For
example, in determining the affected parties caatésineed to be given the opportunity to
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comment and explain:

- how the affected parties were determined

- how these parties were given voice and had thews heard (how they were consulted)
- the weight and significance given to the voind &iews of the affected parties in the
coming to a final decision.

e Candidates also needed to consider and explaintheas determined what data and
information was required to help inform the P ard process, and how it was obtained
(eg. costing of options and environment informakion

Terms specific to this standard such as 'legigatonstraints’, ‘affected parties' and
‘consultative process' need to be clearly undeddbyacandidates.

In this way the standard has very distinct requéets that need to be met.

These 'official websites' provide information abaatual P and DM consent processes - it
is this type of process that needs to be coveréueirontext of the
issue/proposal/development involved. The focus si¢edbe on the process that took place.
http://www.mfe.govt.nz/rma/public/consent-say/cansgay.pdf
http://www.ew.govt.nz/Consents/Resource-consenesfidmnsent-process/
http://www.waitakere.govt.nz/cnlser/pl/landuse/hatbn/notifprocess.asp

* To meet requirements of the second achievemestiorit (the contribution of geography to
the P and DM process), answers that meet requitsnfimmmerit and excellence come from
candidates who place emphasis on including referemand examples from, the actual
planning and decision making issue that has bezndhtext for their answer for AC1.
Generic answers that could apply to any contextatavork so well. For Excellence,
students have to evaluate the role of geograptlyet® and DM process. Again the best
answers refer to explicit evidence from the P aii d@ntext studied rather than giving a
generic response. In evaluating the contributiogeafgraphy students could consider the
contribution of geography to the process in refatmthe contribution from other specialist
areas/people (like economics or engineering of)e§tudents could be judging the value
of these, including geography, one against theroeography may play a major or minor
role depending on the particular P and DM issuguiestion and students could comment
about this. The contribution of Geography mightbasidered as one part of the jigsaw
puzzle and it need not necessarily be seen asdleimportant part. All of this could form
part of the evaluation.

Unit Standards

Unit standards being used for assessment falltime®e main categories; unit standards that
offer an alternative to an achievement standarelsassl externally are the ones most frequently
used, smaller but significant numbers of assessyaatmade using the Work Of Fiction unit
standards (especially at levels 1 and 2) and tamidsrd 5097 (level 3) related to planning and
decision making which could possibly used instefaachievement standard 90703.

Teachers assessing using unit standards ofteaskest that mirror the language of the
performance criterion associated with the elemehtle standard. In most instances this
provides a good framework to help students ansu@essfully. The downside to this
approach is where standards have many elementsaltidle performance criterion resulting
is a series of mini-tasks that all have to be cetegl correctly in order for the standard to be
gained.
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Unit standards are a valid form of assessmentinffescope to assess teaching themes, topics
and skills that are not readily assessed usindiegiachievement standards.

It should be noted that the standard of answeriredjto gain a unit standard, is no less than
the standard required at the same curriculum lewedn achievement standard. Problem areas
in terms of candidate answers noted in achievestantards, relating to showing
understanding of processes and interaction for pl@mare also a problem seen in candidate
answers in unit standards.

Geography unit standards nor the NZQA exemplarsassents have been updated since 1999.



