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National Moderator’s Report for Health Education

General Guidance for Assessors of Achievement anchitl Standards

The purpose of external moderation is to provideigsice that assessor judgments are at
the national standard and are made on the baassetsment materials that are fair and
valid.

All assessment materials are expected to:

* give the learner the opportunity to meet the rezquents of the standard

* have an assessment schedule that gives evideapp@priate learner responses
and clear judgments at all levels.

The Ministry of Education contracted subject expéotwrite assessment resources for
achievement standards. These are not pre-moderHEbedintention is that they are
modified to suit teaching programmes and learnedseThey do not provide “rules”
but suggest different ways of assessing to themally registered standard.

General Overall Comment

Moderation in health education has been an effeatiay of providing feedback to
teachers and teachers are encouraged to viewdtlbdek as objective and supportive in
helping them to make judgments about their studestessment work in relation to the
national standard.

The level one achievement standards have beernwediand the current version of these
standards is version three. The exemplars on B¥é&Hlbeen updated to correspond with
version three of the standard.

Teachers frequently use the TKI exemplars to adsemth education achievement
standards and many teachers modify these to sunidbds of their learners. A number

of high-quality materials have also been develdpeteachers to assess the achievement
standards. It is important that teachers are usi@gnost current versions of TKI
exemplars to assess the standards, as earlieongrsiay not provide sufficient coverage
of all explanatory notes of a standard. The exgdlany notes of each standard provide
clarification in interpreting the standards and thesadhered to.

The term ‘holistic’ is sometimes incorrectly appli® an assumed ‘median’ of levels of
achievement within a standard. All achievemerieda must be met at a particular level
for that level to be awarded to a student.

Health education unit standards are used by a nuaflbeachers. When assessing unit
standards, is important to ensure that all of gdgiired range statements within the
performance criteria are sufficiently covered amat students are invited to cover these
ranges in the assessment task. Teachers use M&pkars, commercial activities and
their own materials to assess the health educahdrstandards. Teachers are urged to
evaluate the quality and relevance of all assessmaterial in relation to the unit
standard when considering their use for assessment.

It would be useful if an annotated assessment sitded an assessment cover sheet,
which clearly indicated judgements, made for tiskgécriteria within each student’s
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work, was provided. This would allow the moderattar give more specific feedback in
their comments about a teacher’s judgements.

Assessment conditions are varied in the assesshaealth education unit and
achievement standards. The majority of the assa#staisks submitted for moderation in
2008, clearly stipulated the conditions under whtehassessment had taken place.
Open book conditions should not be used when switstparts of the assessment task
could be copied from the notes, learning journadtber resources available, to the
student. The assessment schedule should notdohedt to the students’ assessment
task.

An initiative developed in 2008 is the availabildf/subject-specific resources on the
NZQA website. The health education page providesrigty of resources and web links
to assist teachers with assessment in this subject.

http://www.nzga.govt.nz/nceal/resources/health/iduex

Specific Standards
90061: Describe and apply concepts of and strategies for achieving well-being

For criterion one there is a wide variety of resggmthat have been deemed acceptable by
teachers. Students are to “describe” the dimessdmvell-being and influences on these,
which means to “give an account of” (explanatortergight). Single words and images
without clear captions do not provide sufficienidmnce for this requirement, and responses in
sentence form must be given as evidence for thierion. Note that there is no distinction
between Achievement, Merit and Excellence for tesctption of the dimensions of well-
being.

Influences on well-being refer to the personakiipérsonal and societal factors that operate to
have an influence on well-being in relation to @egi health issue, but are not the effects for
well-being. Responses for the description ofuefices should therefore be different to the
responses accepted for the description of the diraes of well-being. There is no distinction
between Merit and Excellence for the descriptiothefinfluences on well-being.

Criterion two involves the development, implemeiotatand evaluation of a goal plan. To
achieve criterion two, the goal plan must be dgwetb For Merit, the goal plan must be
developed and implemented. For Excellence, thegaa must be developed, implemented
and evaluated.

Explanatory notes five, six and seven detail whaeguired respectively for a valid goal plan,
and its implementation and evaluation. The gaastibe appropriate within a health-related
context and could contribute to improving any aspéevell-being (dimension of hauora).

For criterion three, students must demonstrate keabye of how health-enhancing strategies
assist in managing success and failure for selffandthers. The explanations of how the
strategies for others could enhance well-being melate to the well-being of the person who
has achieved or not achieved his/her goal, notveiebeing of the person who has instigated
the strategy to support the other person. Theme d@istinction in criterion three between
Achievement and Merit (demonstrate knowledge), \Eitiaellence requiring a demonstration
of “comprehensive” knowledge.
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90064: Understand skills required to enhance relationships and apply a problem-solving
model

The majority of the assessments that are being tosassess AS 90064 now cover all of the
requirements of criterion one (listening skillss@giveness and strategies for enhancing and
maintaining relationships).

The difference between Merit and Excellence irecigin one is not always clearly
distinguished in the assessment tasks or in tresasgent schedule. Merit (demonstrating a
sound understanding) means to provide a thorouglaeation of the skills and their effects.
Excellence (demonstrating an in depth understandimgddition to the Merit requirement,
means to explain how the skills enhance commumigatirhe instructions in the assessment
task must reflect these requirements.

For criterion two of the standard, problem-solvimgpdels need to be appropriately

selected and applied in relation to chosen scemafi@achers are encouraged to check
the suitability of the selection of the problemysot) model to the chosen scenario as
well as the application of the model.

90065: Understand sexuality and describe strategies for enhancing sexual well-
being

This assessment task is assessed under “open-booditions by many teachers. The
extensive use of notes and resources to complstagbessment may not be suitable for
students to show their understanding and knowledgexuality issues.

Version three of the standard requires that tHewiahg three aspects are covered for the
successful completion of criterion one: The concésexuality, sexuality and hauora and
influences on sexuality. This is a change fronsier two, where only two of these three
aspects were required.

Many students are cutting and pasting sexualitindeins to demonstrate their understanding
of the concept of sexuality. This task could moeatively assess students’ understanding of
the concept of sexuality and it may not be appedprio allow students access to their notes for
this part of the assessment.

For the task assessing sexuality and hauora, dg1déio are given a specific sexuality
situation(s) by the task’s instructions are morglgable to demonstrate their understanding.
A sexuality context within students’ responseshiiow sexuality links to the four dimensions of
hauora is essential for achievement (for exampgéxtf on hauora as related to pubertal
changes, sexual identity and sexual behaviour).

The task assessing influences on sexuality coule maplicitly invite students to explain how
the chosen factors (and these can be personapensenal and/or societal) influence sexuality
in terms of sexual development, identity and/ousédehaviour. This is instead of inviting
students to “explain what this (influence) causesge to do”.

Criterion two requires that students cover righgsponsibilities and health-enhancing
interpersonal strategies in sexual relationshipsme assessment tasks do not ensure full
coverage of this aspect. For example, a numbass#ssments submitted for moderation in
2008 cover rights and responsibilities and probsaiving only. At least two interpersonal
strategies should be covered in addition to riginis responsibilities. These could be chosen
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from problem-solving/decision-making, open commatian, active listening or assertiveness
(for example).

School and community supports must be coveredstarttents must be given the opportunity
to explain in depth aspects of both. Older versiohthe TKI “A” assessment task do not
provide adequate coverage of community supportegsinvite students to identify two laws
only, without allowing an in depth explanation bése (or other community strategies).

Safer sex practices in relation to the preventiopregnancy and sexually transmitted
infections must be covered by students if theyta@gchieve the standard.

90328: Develop, describe, implement and evaluate a plan of action to enhance hauora/well-
being

Most students develop and implement the plan dttgaomoting action as a group process.
The assessment tasks must be completed individigdplanatory note five). This means there
will be some similarities within a group’s resposiskeut the written responses for the assessed
tasks will be individual and will therefore be dstt from each other.

Criterion one requires a sound understanding ottimeept of hauora and its application to the
chosen health promotion plan by explaining howptaposed action will enhance school or
community well-being. This means that valid resggmare required for the four dimensions of
hauora. Responses which explain the current tuédr well-being, without considering how
well-being will be enhanced by the health-promotatjon, are not sufficient. The present
situation may, however, be explored as part ofrikdepth explanation, as a “before and after”
type of comparison. For Excellence (an in-deptblaxation) students are required to validly
explain how the enhancements inter-relate. Somsideration of the inter-relationships
should also be evident for Merit (an explanation).

The detailed, appropriate action plan (Merit anddiience) must provide clear detail in
relation to the action being undertaken, reasonstidls action needs to be taken, potential
barriers and how these could hinder the action, gatential enablers and how these could
help the action plan, and an appropriate timefraiffeese details should be givian each step
in the action plan. Many students do not comptieteaction plan with the level of detail that
is required for Merit/Excellence.

It is not sufficient to describe the enablers anti&rriers as a one paragraph answer which is
not specific to each step in the plan. As a guatiéeast five steps should be evident for
achievement. Barriers, enablers and a timeframedoh step are required for achievement,
but these may not be described or explained irldeta

Many assessment tasks do not give students a tenipiaheir action plan. Without a
template, many learners do not sufficiently congtée action plan to the standard
required. The A4 assessment task on the TKI websis a suggested template and it is
recommended that teachers modify this into an &tdugplate for students.

The evaluation of the health-promoting action placompleted to a satisfactory standard by
the majority of students, who are able to artieuthe key successes and problems in the
implementation of their plan. For Excellence (amléepth evaluation), students should identify
the more essential and critical aspects of theessas and problems. This may involve the use
of supporting evidence or the student commentintherpositive/negative aspects of the
outcomes.
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For Merit, valid recommendations for future acteme required (at least two). For
Achievement, there is no requirement for recommgods. Excellence requires an
explanation of why the recommendations would beess&ry or critical for future
consideration. This explanation may include suppgrevidence from the implementation of
the plan and/or link to previously discussed aspetthe evaluationStudents are generally
able to make valid recommendations, but can haneesbfficulty with the justification of their
recommendations.

90330: Describe and explain issues associated with gender and sexuality

The standard and the various assessment tasksvhiith it is assessed, provide the
opportunity for students to engage critically widsources related to gender and sexuality.
Some students are successful and show a soundptoalcenderstanding of the topic and the
ability to respond critically to the resources auestions. However, many students require a
greater conceptual understanding about gendereauabkity, as well as the ability to interpret
and convey key messages about gender and seXuaditythe resources.

The assessments available on the TKI website aeessfully modified by teachers to allow
their students the opportunity to engage with resgairelevant to them. A number of teachers
have also developed their own high-quality assesstasks. One such assessment task,
employed by a number of teachers, uses the samrces to cover the three criteria of the
achievement standard. This presents a coheremhaadingful context within which to assess
90330.

Criterion two continues to be problematic for ssthedents. Most of the assessment tasks
submitted for moderation in 2008 do not clearlyit@students to explain how the beliefs about
gender roles influence relationships. This criterinvolves an exploration of beliefs about
gender roles (describe the beliefs — usually tva)) the impact/influence of these beliefs on
relationships (at least two). For Achievementhis$ triterion, clear outcomes for the
relationships (as a result of the beliefs aboutigenoles) should be evident. Students who
only explain beliefs about gender roles, withdittr no reference to how these beliefs influence
relationships, are merely repeating what has beeered in the evidence towards criterion

one.

The strategies to encourage social justice musteréb a sexuality and gender context. Some
students have explained strategies for scenanmdving bullying or harassment, with no
obvious links to sexuality and gender. Such respsmre insufficient for the achievement of
criterion three.

90708: Analyse a health issuefor a particular group within New Zealand society

A wide range of health issues are chosen for teesgsnent of AS 90708. Many schools are
incorporating this standard into curriculum areashsas science and social science, and
modifying the TKI exemplars to suit. Students tusve a thorough understanding of the
underlying curriculum concepts and the appropmierminants of health in order to achieve
this standard. The Curriculum in Action resouidaking Meaning: Making a Difference is a
valuable resource which provides background inféieneon the determinants of health and
health promotion strategies as well as studentities.

http://www.tki.org.nz/r/health/cia/make meaningéxde.php
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Students’ understanding and application of therdateants of health to the chosen
health issue needs further development. The detants of health are used to explain
the factors contributing to the health issue thatrider analysis. Although personal and
lifestyle determinants are important for personeallsseing, for 90708, it is important
that students give most consideration to the callt@conomic, political and social
determinants of health.

Attention should be drawn to the requirement ofl@xatory note three to specifically
identify the health issue that is under investmatas well as provide examples of
significant data to justify why it is a health issThe current TKI exemplars provide the
opportunity to do this with “an introductory task&ome teachers have not yet
incorporated this requirement into their assessitasks. It is critical that the New
Zealand context for the identified health issuelésar and is referred to throughout the
assessment.

For criteria one and two it is essential that ratewsupporting evidence from New
Zealand (or relating to New Zealand) is providethi& explanations for each
contributing factor and for each implication. Fahievement at this level, each
explanation should be supported by some relevadepsge. For Merit and Excellence,
accurate and detailed supporting evidence is redquiMany students are accessing
evidence that is not related to New Zealand.

The analysis of implications requires explanatiaiated to both personal and societal
impacts of the health issue (explanatory note sevAmumber of assessment tasks
submitted for moderation in 2008 do not take tbguirement into consideration. The
assessment tasks often involve students selettieg timplications from a list of four
possibilities. Depending on a student’s choicenftbis list, societal impacts may not be
covered in his or her analysis. Teachers shoddefore make the requirement to
include societal impacts transparent for students.

The requirement to explain recommendations forreutiction provides students with an
opportunity to consolidate their learning abouthlealth issue and of effective health
promotion. The recommendations (at least two) rhagselated to the factors that
influence the health issue. In other words, tltememendations will seek to address,
stop or minimise the effect of, the factors thattabuted to the health issue in the first
place (as explained by the student). Recommendatiat bear no relation to the
previously-discussed implications and determinantsnot adequate for achievement at
this level.

The recommendations must seek to achieve morgabtpihealth outcomes - those
which are fair and just. These must reflect tHees of social justice -fairness,
inclusiveness and non-discrimination (explanatarteril). The recommendations
should also reflect the health and physical edanaturriculum’s understanding of
effective models for health promotion. Studentsderstanding in this area does not
appear to be robust. Recommendations should ceaire on collective action rather
than behavioural change strategies.

90710: Explain arange of health practices currently used in New Zealand
The majority of teachers are using a modified \oersf the TKI “A” task, which

involves using a health condition to help to expliie health practices. Two approaches
are commonly used in the information gatheringtierassessment. Some teachers
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provide students with the health condition andhéalth practices they are to investigate,
and may give the students the resources that ageddo complete the assessment.
Other teachers allow students to independentlarebea health condition and health
practices which are of personal interest. It ipamant for students to be provided
direction in their choice of health practices te@m that adequate information is
available. It is also imperative that the chosealth practices are currently used in New
Zealand.

The underlying philosophies of the health practioegeneral and of the health practices
as applied to the health issue (if version “A” &y used to assess the standard) require
a deeper understanding from students. Studentbtoeprovide detailed and factual
descriptions of these philosophies in order toaahithe standard. This means
explaining the specific beliefs and understandingslved in each health practice, with
use of supporting evidence.

In addition to sound explanations of the underlyphgosophies for each health practice,
the evidence towards criterion one also requiresxg@hanation of the procedures
involved and the dimensions of hauora attendeéxplénatory note nine). Valid
explanations of these aspects, backed up with soimgorting evidence, are required for
each of the three health practices. If version iAbeing used to assess the standard,
then the explanation of the aspects should spatiificefer to the treatment of the chosen
health condition.

The explanations of the dimensions attended taaloi &ealth practice require
consideration of the dimensions of hauora thataken into account by the health
practice,not how the health practice can impact on the dimerssad hauora. The latter
is required as evidence towards the explanatiorgemison of advantages and
disadvantages in criterion two of the standard.

Students on the whole are able to articulate thar@tdges and disadvantages of each
health practice. The assessment tasks which acehysteachers provide students with a
comprehensive list of suggested ideas to incorpordib their explanations and
comparison between the health practices. Somerstsidherely bullet-point their ideas.
This is not adequate for achievement at this ldv@tause this is identification only,
whereas an explanation is required. Students dhimiencouraged to access evidence
into the effectiveness (or lack thereof) of eachltimepractice, accurate New Zealand
pricing of the practices (remembering that Westeratments are usually available in the
public health system) and information on the adbéiyg of the treatments in New
Zealand.

The explanation/comparison of the advantages asatldantages must include reference
to the dimensions of hauora (explanatory note I®jis requirement is not specifically
provided to students in the assessment tasks yste Imajority of teachers and should
be made clearer to students.

For the comparison of advantages and disadvantagespproaches are commonly
used. Students will either incorporate their congma into the explanation of the
advantages and disadvantages of each health graatiwill write an overall comparison
statement at the conclusion of their explanatidresleantages and disadvantages. While
either approach is acceptable, those students rehpravided with space to make an
overall comparison, based on what they have prelyaxplained, often meet with
success and are more easily able to provide agereeand meaningful comparison.
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Some teachers have assessed this standard usingl and/or visual presentation
method, rather than using a written test or exaeachers who are using such an
alternate form of assessment must be assuredlitioétlze requirements of the standard
are addressed by students and that they are abdéetevidence of this. Clear direction
must be provided to students to ensure that theegiaen the opportunity to achieve to
all levels.

A note about referencing in 90708 and 90710

The two level three internal achievement standaadls stipulate that evidence must be
used to support the relevant explanations. Sonaeree is required for Achievement,
with Merit and Excellence requiring more extensavel detailed use of evidence for both
standards.

It is important that, where supporting evidencesed, a referencing system is used by
students. Without explicit referencing, the motiens.cannot distinguish between a
student’s own work and the supporting evidences diso useful to know from where
each piece of evidence is sourced. A suggestethias included in the TKI exemplar
for 90710, where students pre-prepare a list @regices and accord each reference a
number. When information from a resource is refto in the assessment task, the
student writes the number that corresponds withréfarence. This system could also
be used when assessing 90708.

Unit standards

A number of level one, two, and to a lesser extrgl three, curriculum unit standards
are used for NCEA assessment in health educaifieacher-developed assessment
materials, commercial tasks and MOE-produced assags have been submitted for
moderation in 2008.

The performance criteria within the elements ohestandard clearly describe what must
be covered in order to gain credit. Many teacherse used assessments which have not
incorporated all of the requirements of the perfamge criteria and/or have not made
these requirements transparent for students. »amnple, if a range statement is “must
include...” this means that students must addressethepects and should be specifically
invited to do so in the task’s instructions. Thed®rators have found that, when students
are not given the required range in the task’suiesibns, they seldom cover the range as
required and are unable to gain credit.

Many of the unit standard assessment tasks andsparmding student work that is
submitted for moderation do not adequately retieetdetailed requirements of the
associated element and curriculum level. For exanam identification of ideas is not
adequate where the element and/or performanceiarstgpulate that a description or
explanation is needed. At level one NCEA studeilisusually be required to describe
or explain, not identify, their responses. An idigration of ideas without an ensuing
description or explanation is not sufficient fachievement at level two or three NCEA.

Assessment schedules

The majority of submissions for moderation are agganied by valid and detailed
assessment schedules. It is important that:
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If an assessment task (for example from TKI) is ried, the assessment
schedule may also require changes

Each question in the assessment requires corresgoenddence and judgement
statements

Where the criteria are the same for two or threelteof achievement, the same
judgement statement is required. For exampletef@on two of 90330 is
identical for Achievement and Merit. Thus, onegathent statement is needed
which covers both Achievement and Merit

For unit standard submissions, where the evidetatersents are contained in a
separate teacher booklet (not the assessment sehtds teacher booklet must
be submitted for moderation

It may be useful to develop exemplars of studenkviar the level two and three
achievement standards and level three unit stasdbetdause the evidence
statements in the assessment schedule are unairtevide the level of expected
detail.



