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National Moderator’s Report for Visual Arts
General Guidance for assessors of Achievement anahit) Standards

The purpose of external moderation is to providgssarance that teacher judgments are at the
national standard and are made on the basis cdsaesat materials that are fair and valid.

All assessment materials are expected to:

» give the student the opportunity to meet the respents of the standard

* have an assessment schedule that gives evideapppriate student responses and clear
judgments at all levels.

The Ministry of Education contracted subject expéotwrite assessment resources for
achievement standards. These are not pre-modefdtedntention is that they are modified to
suit teaching programmes and student needs. Thaptdarovide “rules” but suggest different
ways of assessing to the nationally registeredisit@h

General Comment

The majority of submissions present sound actwitieat provide ample opportunity for students
to achieve at all levels of the standard. A lgyggportion of tasks are either self generated or
appropriately modified from TKI resources. In maages the well considered learning
sequence is enhanced with clear guidelines andppate explanatory documents.
Terminology lists, written response templates, question prompts are being used effectively
to support learning in research standards. Thestgies are seen as highly effective and
appropriate strategies to enhance student achiexeme

The explanatory notes of all standards containiléetdefinitions of the terms used in the
achievement criteria. It is useful, when develgpssessment tasks and explaining the
requirements of the standard, to refer specifidallthese definitions. Further clarifications for
assessment terms are availablenatv.nzga.govt.nz/ncea/resources/visualart/indeX.htm

Schools that select a range of artist models frstabdished contemporary practice often
enhance students’ opportunity to engage in therprome and achieve at higher levels of the
standard. In these submissions students are gpeortunities to take risks, extend ideas,
synthesise a range of pictorial conventions, ametgge a more rigorous foundation for
subsequent learning in visual art standards. Byrast programmes that restrict study to one or
two artists can result in a limited range of outesrfor students.

In a growing number of submissions the depth, Wgreend quality of student samples indicate
that the generic assessment activities have bggoded by a comprehensive programme of
personalised guidance, consultation and evaluation.

Minor administrative issues persist. The full stard number and version used should be
clearly indicated on all assessment materials. eTaftocations for units of work and/or
individual activities should also be identifiedfexilitate the moderation process.



National Qualifications Framework Levels 1-3 (VisAats) 2008 — page 3

Submission of Visual Arts Moderation Material usingElectronic Media

An increasing number of student samples are be®septed in an electronic format.

While this practice is encouraged as a usefulftmodrchiving materials, schools need to be
careful to follow appropriate protocols in the pegtion of such materials (Refer to
Assessment Matters Circular A2008/9.10

If separate jpegs are submitted for each singhe aéwork, these should be identified by the
student’s name, and numbered sequentially. It lbeayseful to provide a sample printed page
for each student (possibly as thumbnails) as ageée for electronic files. Electronic files need
to provide information about scale and media used.

A useful strategy is to format each student sarapte its own PowerPoint or PDF file. This
ensures the production sequences are retaineddpsoopportunity for the provision of
information about size/media/scale, and ensurdsstraples are clearly differentiated.

Presentation of Student Samples for Moderation

Most submissions provide a range of samples okesiiork, and are appropriately presented,
often in clear files which protect work, while alltlng easy access to view and review student
work.

To facilitate the moderation process, and enswaedtudents are not disadvantaged by poor
presentation, schools need to prepare moderatiaplea with care. Work presented as an
unbound series of pages in a single folder or diEapocket does not facilitate the moderation
process. Work should be sequentially ordered andrely bound so that the reading of work is
not compromised. The ordering of work is particiylaritical where the development of ideas is
a significant factor in the assessment of work.

Photographs of work that is not original need tplesented as high quality reproductions and
appropriately labelled with media and scale. Blao# white photocopies rarely do justice to
colour and multimedia work. Digital images shobtof sufficient focus and resolution to
appreciate critical subtleties in the work, writtestes and annotations.

A growing concern is the number of heavier subroissithat opened during transit to the
moderator. This creates a risk of damaged omosk. For overweight submissions it is
recomended that additional tape be used to séivengackage and/or a second bag be used.

TKI Exemplar Activities and School Generated Activties

TKI exemplar materials are commonly used by schantswork best when appropriately
adapted to better suit the available resourcekribe/ledge, experiences and interests of
students in individual schools. These activitieaayally provide sufficient opportunities and
guidance for students to achieve at all levels.

A number of schools, however, are using early cpfdhese activities and not accessing
updated versions. Older TKI exemplars often radgsrevious versions of a standard and may
require significant modification to meet the reguirents of the current version. Teachers need
to check the TKI and NZQA websites at the beginrahgach academic year to ensure that
standards and exemplars are current and valid.

As teachers develop confidence with standards bassgssment, a growing number of school-
generated assessment activities are being prodiibexlis a positive development and often
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results in highly successful and engaging prograsnimestudents. Where tasks are developed
as a summary of a larger resource package, thesgugpmaterials should be included for
moderation to ensure the validity of this assessm@men such materials have been approved
by the moderation process, the school may wislotsider making these materials available to
other schools through the advisory service or éseurce exchange sectionaofsonline

Selection of Artist Models

Most schools are using a wide range of artist ngdelected to suit the available resources and
interests of students. However some students Iheee directed to investigate too many or too
few artists which respectively confuses or limitsit scope of investigation. Explanatory notes
refer to the need to enhance student opportunitydet the standard by directing them to
contemporary established New Zealand and intemmatimodels that reflect their cultural milieu
and interests.

The selection of artist models for the researchdzteds at level three (90515, 90659, 90660,
90661, 90662) is a particularly critical decisidmpproaches need to be identified that have a
consistent pictorial concern to allow for some gaunty, and also be sufficiently differentiated
to allow students to identify and discuss the défiees between the selected approaches.

Appropriated Imagery

Issues pertaining to the appropriation of imageoynf media sources and the internet are
becoming an increasing concern. These imagesftamlze visually inappropriate and/or of
inadequate resolution to support students’ persomnaktigations. In Design (and other fields)
the strength of the final solutions can be dependarthe quality of appropriated imagery which
raises authenticity issues. A limited set of appaded images also restricts students’
opportunity to revisit the subject and provide op8 for development.

Students should give careful consideration to teetbpment of their own resource imagery.
The generation of students’ own imagery contribtw@sards their potential to clarify specific
options and to show a purposeful generation ofsd8accessful programmes typically devote
some time to the generation of resource imagenutyir photography or drawing. This provides
a depth of purpose specific, high quality, and entit materials that often serve to provide
cohesion and alternative options for subsequentdatas in Visual Art.

Integrated Programmes

A growing trend is the development of tasks in warewidence for more than one standard can
be developed. This is viewed as a logical and salgtigery practice that often results in very
cohesive and highly successful learning. Howeaee ceeds to be taken to ensure that evidence
is clearly separated for assessment purposes tioeetimt teachers are able to differentiate
between evidence for each standard.

Teacher Selected Samples

Relatively few schools are taking the opportunitytibmit self selected student samples for
feedback. The teacher selected system enabledmepss to select (up to) an additional four
samples. The intention is not to provide furth@deration decisions but rather to offer
qualitative feedback regarding the nature of thdence in relation to specific aspects of the
achievement criteria. Accompanying questions shaléntify the area in which the teacher
would like assessment clarification.
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Level 1

Teachers should be aware that level one standaxdslbeen reviewed following feedback from
the education sector. The latest version is nowioer3. From 2009 only Version 3 of these
standards will be available for use. A summarthefreviewed changes to level one standards
can be found abww.nzga.govt.nz/ncea/resources/visualart/index.htm

90018: Research art and artworks from Maori and European traditions and their context(s)

The study of a single artist is still a practicesome schools. This may allow students to meet
the version two criteria of the standard but lintitgir opportunity to achieve with merit or
excellence. A single artist will not fulfil thegairements of the version three achievement
criteria. Programmes must now nominate at least(preferably two) contemporary Maori and
contemporary Pakeha artists for a sustained irgagtn to fulfil the requirements of achieved.
Care should be taken to select appropriate agiglsensure that sufficient resources are
available for students to meet the requirementiettandard.

Some samples submitted for moderation includedranmail amount of work with only two or
three images being researched. It is importakégp in mind that the amount of teaching and
learning required prior to assessment of this stethdhould reflect the three credit value of the
standard. It is recommended that four to six ark&dny two to four artists be investigated.
Commenting on art works in relation to their com$es the critical aspect of this standard. This
is intended to be a discussion of how formal eleé&olour, tone, form, composition) are used
to communicate the artist’s intention (symbolisngaming) and how the social, political,
historical, geographic and cultural factors havkianced the development of the art work.
Extensive discussions of social and/or biographiesils about the artist are seldom valid
evidence for this standard.

Programmes may be designed to scaffold answestuddents, by providing essay templates,
word lists and suggested prompts for answers. Mexwyén order to better meet the
requirements for achievement with excellence iti@alar, it is important that students are given
opportunities to answer open-ended questions #tahe the use of their own words.

Some schools have removed this standard from courlsieh can have an adverse effect on
subsequent achievement for students. The invéistigaf art works from established practice
serves as a critical foundation for understandmeggictorial conventions used in subsequent
level one standards. A useful strategy is to ir#egresearch and drawing tasks into a single
cohesive unit of work although care needs to berta& ensure that particular activities are
clearly differentiated for assessment purposes standard also serves to develop the skills
required for the research standards at levels twidlaree, as well as satisfying the obligations to
the Tiriti O Waitangi in line with the national aiwsulum by providing students with knowledge
of / access to information and learning experiera®sit the indigenous art-forms which are
unique to Aotearoa New Zealand.

A number of schools continue to include an extensgirawing component in activities for this
standard. Schools are reminded that while drawxggcises can be valuable as researching
strategies, they are not an explicit requiremenhisfstandard and may be more appropriately
assessed in the context of AS90019.
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90019: Use drawing processes and procedures

The intent of this standard is generally well ustieod by teachers. Student responses indicate a
wide range of programmes and approaches are bsewjin schools. Appropriate activities

offer a wide coverage of compositional conventiamst and dry media, and technical

approaches within established practice. A usgipt@ach is to identify a given theme and then
use observational, technical and artist convergi@rcises as a learning sequence towards more
integrated personal outcomes. This material can e used as a foundation for developing
evidence for achievement standard 90020.

The quality of work expected in terms of observagicaccuracy and control of media for the
level one standards is defined by the level sirgts of The Arts in the New Zealand
Curriculum. Samples of work that do not meet tlamdard are often from students either not
operating consistently at this level, or who hagegenerated sufficient work to fulfil the
expectations of the five credit weighting for tharslard.

Students must demonstrate control of wet medialfd the requirements for bullet point two of
the achievement criteria. The term ‘control’ in@gligoing beyond peripheral applications such
as using a dye wash as a background, and showld wkt media skills as the primary focus for
specific tasks. These may include exercises that@y techniques such as blending,
scumbling, dry brushing and impasto paint applarati

90021:Extend ideasin media and techniques to produce new work

Some schools have chosen to undertake mural @geodctivities for this standard. The
intention of this standard, as outlined in explanahote two, is to provide students with an
opportunity to extend their understanding into ofiedds. A change in scale, and/or integration
of collage elements, does not necessarily constéxtending ideas in a different media.
Assessment activities for 90021 should operateiwidbsign, sculpture, printmaking, or
photography.

To fulfil the requirements for achievement with mhand achievement with excellence students
must demonstrate control throughout the stagegwéldpment. This means that limited
research and single large outcomes, unsupporteévsiopmental work, can seldom move
beyond achieved. The steps in the students’ thgnkiay be shown through a sustained study of
either an artist’s or artists’ works, sequenceseséarch and developmental drawings, print
experimentations, maquettes, and/or drawing notdsgaluations. Students need to show this
evidence in order to achieve with merit or excedken

The depth and range of investigation should be censurate with the four credit weighting of
this standard; some students are presenting iogirffievidence.

A significant difference between version two ahd tevised version three of the standard
occurs in explanatory note three where the wordstinioas been changed to “may”. This
means that an independent project may now be paixstiag this standard, and that links with
90019 and 90020 are no longer compulsory.
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9043: Use established drawing methods to record and analyse information for making 2D art
work

This six credit level one standard is becoming puter strategy for acknowledging learning in
year 10. It involves the exploration of composiabconventions, media, and techniques that
typically constitute a general art study progranahnthis level.

Other unit standards that are enjoying growth ipyarity include:
9049: Develop basic drawing methods and skills - Level 1, credits 4
9042: Research and respond to art and art works of Aotearoa New Zealand - Level 1, credits 6

Level 2

Schools need to ensure that they have appropéailéiés for the field of study being
undertaken. For example, adequate computers atwlasefmust be made available to students
where digital design and/or photographic propoassundertaken. Should these resources not
be available the school should consider alternatoredigital proposals.

90233, 90471, 90472, 90473, 90474 Research and document methods and ideas in the context

of adrawings study in (painting, photography, printmaking, sculpture, design)

The requirement tdocument methods and idéagyenerally well understood by schools, with a
wide variety of activities being submitted thatffiluthis criterion. Strategies that support
learning for this aspect of the standard inclugeube of prompt questions, terminology lists,
glossaries and/or essay templates. A sound uadeliag of the particular technical and
aesthetic conventions of the genre is a charatiteossamples that achieve higher levels of the
standard in the second criterion.

Activities should allow students to research andutieent both methods AND ideas. For
achievement with excellence the analysis requireénmdoullet point one implies a high level of
academic rigour. This may include a more sustafopdal evaluation of the work as well as
discussing how the art work relates to societydflecting or commenting on prevailing

attitudes, political beliefs, and/or traditionaluvas. Some student moderation samples focussed
on the techniques and methods used by an artistdbthe ideas that underpin such techniques.
Well-structured activities can extend studentsadgyond imitating techniques and methods to
the consideration of ideas that artists expressyey) and explore in their subject matter.

Research activities need to be carefully balancesmhsure that written responses are not
prioritised at the expense of the second critefidrich requires students to usaterials, tools,
technigues and processiesthe context of a drawing study. Unlike reséastandards at levels
one and three, the intention of this standardristiedents to undertaken a sustained application
of the methods and ideas of artist models in thdecd of their own practical investigation.
Therefore care should be taken to ensure that gemnkrated by students demonstrates an
explicit relationship in terms of compositional ddor thematic, and/or technical conventions,
with those used by the researched artists. Coradide needs to be given as to whether
activities sufficiently allow students to analyselapply ideas or just emulate an artist’s style
by applying methods, colours and techniques togaivalent compaosition.

The selection of appropriate models is a critiedision. Successful programmes often require
that students identify a particular thematic otistig area of interest. They are then provided
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with a list of appropriate artist models to sekeoi. This provides structure and defined
parameters, while allowing students to take greadatrol of their own learning direction.

90234, 90475, 90476, 90477, 90478 Generate and develop ideas using drawing processes and
proceduresin (sculpture, design, painting, photography, printmaking) practice
Approaches that enhance achievement in this stdmacude:

Student choice of artist models. Class programmegdefine a sequence of steps but
include a pre-approved range of appropriate artedels for students to make personal
selections. Appropriate artists include those frmmtemporary New Zealand and/or
international practice that are adequately resaubgethe school.

Sequential development. Tasks that build uponama¢her to ensure that students have
sufficient opportunity to demonstrate a clear, sedjial relationship within the body of
work and between specific outcomes.

Appropriately presented evidence. The orderinglanding of student samples is
particularly important in providing evidence foettievelopment atleas in a related
series Teachers need to ensure that each student sagaleefully sequenced in the
order the work is intended to be seen, before stiilmgpithe work for moderation. A

range of unrelated studies and / or solutions lih@topportunities students have to show
a related series where each piece is related dobaifds upon, the previous work.

Approaches that potentially limit achievement iis tftandard include:

Extensive written analysis of artists’ work. Weittresponses are more suited to the
previous standard. Where this occurs, the stuslemportunity to generate sufficient
practice work is limited.

Narrow pictorial propositions. The wortléas’is plural in this standard. Although a
single solution is often sufficient, students sladoo# reminded that multiple options for
development will enhance students’ opportunitydbieve merit and excellence.
Episodic approaches. A series of unrelated stuaftes appeared to confuse rather than
enhance student understanding of specific picttimehes and approaches and
undermine theelated seriesequirement of the first criterion

Unrestricted or unguided student selection of amisdels. This can impede the
student’s ability to show thdarity of purposerequirement of the second criterion for
excellence.

Rigid step by step programmes. A predeterminedessze may support less-able
students but can prevent able students from shogreater understanding of
conventions in the context. Programme should lcéaar guidelines but allow room for
individual growth and extension.

Omitting developmental work. Single Al panels @ften unsuitable as presentation
strategies for this standard. The intention of gtandard is for students to undertake an
exploratory investigation where ideas are investidatrialled, and evaluated. In this
context all material generated throughout the liegrprocess is valid evidence towards
fulfilling the criteria for the standard. For thisason it is recommended that all work
produced by the student is submitted for assessratidr than the selected summary of
their most successful work.

For 90475 (Design), much of the student work hahl@ppropriately enhanced by the use of
computers. However, the facility to distort, reestr re-arrange the same elements does not
always constitute critical analysis or clarificatiof ideas. Nor does the step by step
construction of an image constitute the developroéah idea.
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For 90477 (Photography), the use of digital proee$sms created new opportunities for student
exploration and development. The speed which idaae conceived, implemented, evaluated
and then regenerated within a digital context aaatly enhance students’ opportunity to fulfil
the requirements of the achievement criteria. Hawveare should be taken to ensure that
students focus on the issues pertaining to eskaalipractice and are not distracted by novelty
of the medium.

9050: Demonstrate basic black and white photography procedures and processes

US9050 continues to be popular and provides aortymuity for students to develop
understanding of the theory and skills that unaebbtack and white traditional photographic
practices.

School programmes may include tasks beyond theesabitis standard such as the inclusion of
the production of enlargements as part of the legreequence. While this is a logical
conclusion to US9050 activities, it is not a requient of the performance criteria. In such
cases it is important to identify for students wivdt and what will not be assessed as part of
US9050.

Negatives, and occasionally test strips, are aftagnncluded with student samples. Schools
need to include this evidence to facilitate the aratlon of performance criteria 1.3 and 2.1.

This standard has been reviewed and only versionvid! be valid for 2009. Assessment
materials should now be updated to include Perfoo@&riteria 2.4 Photographic material is
filed for storage according to type.

Level 3

90515, 90659, 90660, 90661, 90662: Research and analyse approaches within established

(design, painting, photography, printmaking, sculpture) practice.

A recurring problem with activities for this stamdas the limited opportunity for students to
demonstrate the analysis and critical analysi®lattionships between selected approaches
required for bullet point three of the achievematteria. Tasks designed to generate evidence
for this aspect of the criteria are often allocatesiifficient time (often only a week) for many
students to progress beyond achieved. Such taakslso direct students to compare their own
work with that of established practice which, whaleseful exercise in itself does not contribute
explicit evidence for the standard. In these caésesecommended that additional advice and
guidance (prompt questions, essay scaffolds) b@ged, to ensure students understand the
level of response required to achieve with merigxarellence.

Care needs to be taken in the delivery of mateteaénsure that students appreciate the
difference between the identification of relatioipshbetween selected approaches and the
analysis of these relationships required for admeent with merit. An analysis needs to discuss
not just the similarities and differences but diswv and/or why the visual features compare, or
how they relate to each other. For achievemerit @itellence a critical analysis requires an
even higher level of response. Written responesld convincingly address the what-how-
why aspects of the relationships between multipfg@aches and even go on to offer personal
insight, evaluation, and conclusions with suppgrainguments.
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Schools should also note that this is essentialgsaarch standard and that version two does not
require the practical investigation to advance beyachievement. This means that additional
practical tasks should not be prioritised at theesse of in-depth research and critical analysis.
In many samples the practical investigation hageaed the requirements of the standard and
would be more appropriate assessed in the contétxé subsequent drawing standard in each
field.

Tasks and evidence of the first criterion are galhewell designed and implemented although a
number of programmes generated large amounts gfdpbical data which did not contribute
towards an analysis of information about estabtigh@ctice.

A valid strategy adopted by some schools has leasgess work generated throughout the year
with a visual diary at the core. This approach weake the research both relevant and
meaningful for students. However care needs tiaken to ensure that students understand
which evidence is being generated for which assessoontext.

The selection of artist models for this standandadicularly critical. Approaches need to be
identified that have a consistent pictorial conderallow for some continuity, and also be
sufficiently differentiated to allow students teeitify and discuss the differences between the
selected approaches. Students should be encouxageake their own selections from a pre-
prepared list of appropriate models. A usefultegigis to determine a thematic concern and
then identify three or more artists from differéinte and/or geographical contexts that explore
the same theme. For example a landscape theme leeuithvestigated through the work of
Constable, Cezanne, Diebenkorn and McCahon.als@sappropriate to investigate the work of
recent established practice so paintings by MicRaeldecker could be added to this list.

A number of schools continue to allocate more timthis standard than is warranted by its four
credit weighting. By reducing the number of tagiat do not contribute evidence towards
meeting the requirements of this standard, timebeareallocated to other tasks. Examples of
tasks with limited relevance include: transcribpagsages from texts, extensive documentation
of biographical details, extensive practical inigegions and the comparing of students’ own
practical investigation with that of establishedgdice.

90516, 90663, 90664, 90665, 90666: | nvestigate and use ideas and methods in the context of a
drawing study in (design, painting, photography, printmaking, sculpture).

These achievement standards are intended as pfactiestigations. In many cases the samples
submitted exceeded the research requirements stahdard and may have benefitted from
additional time spent on the practical investigati€are should be taken to ensure that written
responses to artist investigations, while an irgtegart of the process, are not prioritised at the
expense of practical activities. The third critermf the standard requires studentanalyse

and evaluate ideas and metha@a=iclarify specific options.The expectation is that this
investigation and use adeas and methods will take the form of drawingbtadtion of drawings
and writing aremportant strategies to facilitate this, but thbpdd not replace the drawings
themselves.

A number of samples showed an achievement witht hesel understanding of processes,
procedures, materials and techniqubat did not provide sufficierdptions for developmend
fulfil the requirements of bullet point one for a&ement with merit. This is more frequent
when only one or two artists are investigated andreow pictorial proposition is determined
early in the developmental sequence. The invdsgiigaf three or more artist models also
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enhances students’ opportunity to show evidendbesynthesis of ideas to extend
understandingequired of bullet point three for achievementwekcellence.

Most tasks offered the opportunity to generatesddtnough some of these did not provide
sufficient or appropriate guidance on how studeontddanalyse and clarifydeas Clear
strategies need to be provided for students tovati@m tosystematicallyand purposefully
develop their work. Students have limited oppdtiuto achieve at merit or excellence if they
are not provided with specific tasks designed tetntt@s requirement of the standard

It is recommended that students at level threertveigied with the opportunity to pursue their
own content and conceptual concerns. Whole claggg@mmes, with prescribed themes and
artist models, do not enhance the developmentmogpiate evidence for this standard. It is
often useful to allow students to select and irigast artist models that are appropriate to a
personal line of inquiry. This enhances their opyaty to fulfil the requirements of the
achievement criteria for this standard and provalesore substantial foundation for learning in
the subsequent external standard.

Securely binding work in chronological order tog@rere the developmental sequence is a
particularly important aspect of this standardisabe presenting of all evidence, including tests
and false starts, rather than a selected summahgahost resolved work.

As with other standards, the time allocation shdaddcommensurate with the credit weighting
of the standard. For a 6 credit standard it ietgr that students would need about nine weeks
to generate sufficient evidence to allow achieveragall levels of the standard.

9065: Demonstrate understanding of existing procedures and practicesin photography

9067: Demonstrate understanding of existing procedures and practicesin painting

These eighteen credit unit standards are usedrbg sohools as a substitute for AS90668 and
AS90667. While the decision to use this approaithbe appropriate in some cases, schools are
reminded that the 18 credit weighting at level Quiees a more significant body of work than is
currently required for the external level 3 staunidar



